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Introduction

In 2014, the Shelby County Schools Board of Education adopted a set of ambitious, yet attainable goals for school and student performance.  The District is committed to these goals, as further described in our strategic plan, Destination 2025.   By 2025, 
· 80% of our students will graduate from high school college or career ready
· 90% of students will graduate on time
· 100% of our students who graduate college or career ready will enroll in a post-secondary opportunity.   

In order to achieve these ambitious goals, we must collectively work to provide our students with high-quality, College and Career Ready standards-aligned instruction.   Acknowledging the need to develop competence in literacy and language as the foundations for all learning, Shelby County Schools developed the Comprehensive Literacy Improvement Plan (CLIP).  The plan ensures a quality balanced literacy approach to instruction that results in high levels of literacy learning for all students and across content areas.  Destination 2025, the Comprehensive Literacy Improvement Plan, and TN State Standards establish common goals and expectations for student learning across schools and are the underpinning for the development of the curriculum frameworks/maps.

Purpose - This curriculum framework or map is meant to help teachers and their support providers (e.g., coaches, leaders) on their path to effective, college and career ready (CCR) aligned instruction and our pursuit of Destination 2025.  It is a resource for organizing instruction around the TN State Standards, which define what to teach and what students need to learn at each grade level. The framework is designed to reinforce the grade/course-specific standards and content—the major work of the grade (scope)—and provides a suggested sequencing and pacing and time frames, aligned resources—including complex texts, sample questions and tasks, and other planning tools.  Our hope is that by curating and organizing a variety of standards-aligned resources, teachers will be able to spend less time wondering what to teach and searching for quality materials (though they may both select from and/or supplement those included here) and have more time to plan, teach, assess, and reflect with colleagues to continuously improve practice and best meet the needs of their students.

The map is meant to support effective planning and instruction to rigorous standards; it is not meant to replace teacher planning or prescribe pacing or instructional practice.  In fact, our goal is not to merely “cover the curriculum,” but rather to “uncover” it by developing students’ deep understanding of the content and mastery of the standards.  Teachers who are knowledgeable about and intentionally align the learning target (standards and objectives), topic, text(s), task, topic, and needs (and assessment) of the learners are best-positioned to make decisions about how to support student learning toward such mastery. Teachers are therefore expected--with the support of their colleagues, coaches, leaders, and other support providers--to exercise their professional judgement aligned to our shared vision of effective instruction, the Teacher Effectiveness Measure (TEM) and related best practices.  However, while the framework allows for flexibility and encourages each teacher/teacher team to make it their own, our expectations for student learning are non-negotiable.  We must ensure all of our children have access to rigor—high-quality teaching and learning to grade level specific standards, including purposeful support of literacy and language learning across the content areas.  

It is essential for students to strategically leverage their literacy skills to comprehend informational texts and explicitly demonstrate competence in thinking, reading, writing, and communicating. 

Integration of literacy skills is critical for student success in post-secondary education and to prepare students, teachers must regularly engage students with:

(1) Regular practice with complex text and vocabulary.

(2) Reading, writing, and speaking grounded in evidence from texts. 

(3) Using literacy skills to gain knowledge and demonstrate competence in rigorous activities and tasks.

Effective Social Studies instruction should model and teach students to effectively manage and analyze information using literacy skills and strategies.  This requires consistent demonstration and practice of how to use literacy skills with Social Studies content. (An example of an effective daily lesson agenda appears at the end of this document.)  Document–Based Questions (DBQs) and Text Dependent Questions (TDQs) are included in the suggested activities throughout this document.  “Best Practice” requires student to regularly engage with challenging texts and requires students to substantiate their answers using evidence taken from the text/passage.     

“The implementation of Common Core State Standards is a full-school endeavor, not just a project for math and ELA teachers. The Common Core State Standards, in addition to the English Language Arts (ELA) Standards, includes Literacy (reading and writing) standards for the “specialized disciplines” of history, social studies, science, and technical subjects for grades 6-12. Teachers of all grades and subjects can integrate math and literacy skills and activities into their disciplines in order to harness the power of the Common Core to improve student learning across the board.”

Source: TNCore.org
http://www.tncurriculumcenter.org/social_studies
To support literacy and language learning across the content areas and support deeper knowledge building in the content area, throughout this curriculum map, you will see high-quality texts from both the textbook(s) and external/supplemental texts to ensure students are reading appropriately complex, worthwhile material.  These texts have been evaluated by district staff to ensure that they meet criteria for text complexity--Quantitative, Qualitative, and Reader & Task Factors.  Lexile Levels are listed on the Curriculum Maps, and additional information is cited, where available.
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Using the WIDA MPIs

WIDA English Language Development (ELD) standards and example Model Performance Indicator (MPI) strands appear within this document to provide teachers with appropriate scaffolding examples for ELLs and struggling readers. Strands of MPIs related to the domain of Reading are provided and linked to the corresponding set of CCR standards. By referencing the provided MPIs and those MPIs within the given links, teachers can craft "I can" statements that are appropriately leveled for ELLs (and struggling readers) in their classrooms. Additionally, MPIs can be referenced for designing new and/or modifying existing assessments.

Framework Contents:

Introduction – Purpose, Vision, Best Practices for Instruction and using the framework to plan effective units and lessons. (Note: Effective lesson planning is intentionally situated in larger themes/units to better develop students conceptual understanding and development of mastery of standards over time.)   

Vocabulary – Instructional suggestions to support both explicit vocabulary instruction and reinforce incidental learning.

Pacing Guide – A recommended scope, sequence, and pacing of content, including “Big Ideas.”

Anchor Texts-Topic-specific complex texts, with Lexile levels indicated as available (Note: Teachers should carefully review texts to understand and plan for the demands/challenges learners might be expect to face, deliberately model specific literacy skills—including reading fluency, leverage student annotations, and carefully sequence text-dependent questions leading to higher order thinking. 

TN State Recommended Readings/Texts/Passages – Readings recommended by the State.  

State Standards - Tennessee State Social Studies Standards.

Big Ideas, Guiding Questions – Suggestions for lesson focus.

Vocabulary – Content Vocabulary (Tier 3) words/concepts that appear in Social Studies Domain and are important to student understanding, Academic Vocabulary (Tier 2), high-leverage words that appear across content domains. 

Suggested Activities-Suggested Tasks, DBQs, TBQs, and Assignments– Suggestions for use in planning lessons with literacy connections. (Coded in green)
Resources – Links to additional resources & Daily Lesson Plan sample

WIDA – Instructional modifications for ESL—in English as a Second Language classrooms, in all classrooms with English language learners, and as needed to support any student with limited language development and/or non-standard English  

Common Core State Standards: Focus on Vocabulary
Effective vocabulary development occurs both incidentally and through explicit instruction.  It requires daily immersion in word-rich environments, while teaching and modeling word learning strategies—from the use of context clues and concept maps (to connect related ideas) to understanding the nuance of words: origin, root, and/or affixes.  In all content areas, terms should be integrated into tasks and reinforced over time and across contexts. 

Basic Vocabulary (Tier 1) - Words that commonly appear in spoken language and are heard frequently in numerous contexts and with nonverbal communication. Tier 1 words rarely require explicit instruction for native English speakers. (Examples of Tier 1 words are: clock, write, happy and walk.)

Academic Vocabulary (Tier 2) - High frequency words used by mature language users across several content areas and may appear of redundant in oral language. Tier 2 words present challenges to students who primarily meet them in print. (Examples of Tier 2 words are: obvious, complex, establish and verify.)

Content Vocabulary (Tier 3) - Words that are not frequently used except in specific content areas or domains. Tier 3 words are central to building knowledge and conceptual understanding within the various academic domains and are integral to content instruction. (Examples are:  legislative, molecule, and genre.)

Explicit instruction of the Tier 2 academic words (typically in the context of the text and not necessarily through pre-teaching) is required in order for students to know and use the words accurately, per the Suggested Activities (3rd column).  Multiple exposures and practice using these words are key characteristics of effective vocabulary instruction.  

Teaching Vocabulary for Mastery…

1. Post the words in your classroom noting their syllabicated forms (ex: Pa-le-on–tol-o-gy) to aid struggling readers.

2. Provide a student-friendly definition of the word.

3. Suggest synonyms or antonyms for the word.

4. Put the new word into a context or connect it to a known concept, morpheme, or root.

5. Use the new word on multiple occasions and in multiple contexts (e.g., sentence starters, games, student writing).

6. Whenever you say the word, run your hand or a pointer under the syllables of the word as you pronounce it, quickly cueing struggling readers to associate your spoken word with the written word on the wall.

7. Use the new words in context of the lesson.

8. Ask questions that contain the new word; so, students must process its meaning in multiple ways.

9. Add the new word to an already existing classroom concept map, or construct a new concept map using the new word as the foundational concept.

10. Expect pairs of students to construct semantic word maps for new vocabulary.

11. Give students extra credit points for hearing or seeing content vocabulary in other contexts.

References
McEwan, E.K. (2007).40 Ways to Support Struggling Readers in Content Classrooms, Grades 6-12. Thousand Oaks, CA: Corwin Press. Reprinted with permission from Corwin Press.

What is a DBQ/TDQ?
Document-Based Questions (DBQs) and Text-Dependent Questions (TDQs) are for all students, from elementary school through high school. They are a type of authentic assessment and a way for students to interact with historical records and information.  
DBQS/TDQs, may not only be in the form of an actual question, but rather tasks or activities that requires students to read, analyze, gather information, complete scaffolding responses, assimilate or synthesize information from the listed resources, text or documents.   

Throughout this map, the suggested activities are designed to help students gain strength in content knowledge and to provide opportunities at high levels of thinking as they develop life skills. 

WIDA

WIDA English Language Development (ELD) standards and example Model Performance Indicator (MPI) strands appear within this document to provide teachers with appropriate scaffolding examples for ELLs and struggling readers. Strands of MPIs related to the domain of Reading are provided and linked to the corresponding set of CCR standards. By referencing the provided MPIs and those MPIs within the given links, teachers have access to “I can” statements that are appropriately leveled for ELLs (and struggling readers) in their classrooms. Additionally, MPIs can be referenced for designing new and/or modifying existing assessments.

WIDA ”Can Do” Name charts may be located here:  http://shelbycountyesl.weebly.com/wida.html (password: SCS-ESL)
	WIDA

https://www.wida.us/standards/ELP_standardlookup.aspx
Below is a sample of modifications provided on the WIDA site, feel free to search WIDA for other examples. 


	Example: Reading 3-5

 “Historical Events, Figures and Leaders”
	
	
	
	

	Entering:

Match examples of historical events with illustrations and labels


	Beginning:

Identify features, people, or events depicted in illustrations and phrases
	Developing:

Compare/contrast different time periods or people using graphic organizers and sentences
	Expanding:

Interpret effects of historical events on people's lives during different time periods using graphic organizers and text
	Bridging:

Detect trends based on historical events or people's actions using grade-level text

	Example: Reading 3-5  “Immigration/Migration”
	
	
	
	

	Entering:
Trace immigration/
migration routes on globes or maps with a partner
	Beginning:

Match immigration/ migration routes on globes or maps to text (e.g., Asia is far from the U.S.) and share with a partner
	Developing:

Organize information on immigration/migration patterns through investigation using graphic or visual support with a partner
	Expanding:

Compare information on immigration/migration based on investigation(e.g., in Web sites, newspapers or libraries) using graphic or visual support with a partner
	Bridging:

Identify reasons or explanations for immigration/migration based on investigation using grade level multicultural texts


Grade 4 Pacing Guide

	Suggested Time
	1st Quarter
	
	Suggested Time
	3rd  Quarter

	Weeks 1-3
	Geography – America before European Exploration

· Using maps, locating places using latitudes and longitudes, identifying rivers, states, cities, and continents.

· Summarizes the ancient civilizations, and early Indian tribes.
	
	Weeks 1-3
	Creating a New Government

· Analyze the principles of the documents of the new government and the ratification process.

	Weeks 4-6
	First Tennesseans – Exploration of 15th and 16th Centuries

· Identify the 4 TN tribes and analyze the effects of exploration, migration, and resources on the growth of TN.

· Identify routes of early explorers and analyze their impact on indigenous peoples and the environment.
	
	Weeks 4-6
	Westward Expansion

· Explain the events and successes of the presidency of George Washington. Describe the events, struggles, and successes of the Louisiana Purchase.

	Weeks 7-9
	European Colonization

· Understand the successes and failures of European colonization and the differing views of the colonists and American Indians.
	
	Weeks 7-9
	Texas Independence/Mexican War

· Explain the fight for Texas independence against Mexico.

· Explain the causes and consequences of the Mexican War.

	Suggested Time
	2nd Quarter
	
	Suggested Time
	4th Quarter

	Weeks 1-2
	European Colonization

· Identify the major leaders and groups of the 13 colonies.
	
	Weeks 1-4
	Growth of the Republic

· Explain the factors of the Industrial Revolution

· Causes and effects of the expansion of the plantation system and slavery. 

· Discuss important people of the reform movement and the Compromise of 1850.

	Weeks 3-4
	Early Settlers

· Analyze the reasons for people coming to the colonies and the early democratic ideas and practices of the colonial period.
· Civics Focus
	
	Weeks 5-9
	Culture – Geography – History - Economics

· Recognize Global and Environmental Issues 

· Africa in April and Memphis in May   

· Locate AA and MM country on a map/globe. 

· Compare and contrast culture, holidays, and national symbols. 

	Weeks 5-9
	The War for Independence

· Explain causes and consequences of the French and Indian War.  

· Explain how political, religious, and economic ideas and interests brought about the Revolution.
	
	
	


* Please note these time frames are suggested/estimated times.  Actual instruction may vary due to schedule complications, remediation efforts or other factors.
	 TN Social Studies State Standards
	Guiding Questions/”I Can Statements/

Vocabulary Tier 2 & 3 
	Suggested Instructional Activities & Resources

	European Colonization
Weeks 1-2

	Suggested Texts:
13 Colonies Life in Early America :https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwiA26Hgh57NAhVLOlIKHaaPAz8QFggcMAA&url=http%3A%2F%2Fwww.edison.k12.nj.us%2Fcms%2Flib2%2FNJ01001623%2FCentricity%2FDomain%2F543%2FNew%2520Power%2520Point%2520of%2520Colonies.ppt&usg=AFQjCNEDIHTs3AUF6oJup3P5jKbAVPvl1w&sig2=9HpKjI4P6uf6ZTvqinH8tQ&bvm=bv.124088155,d.aXo&cad=rja .
Religion and Church in the Thirteen Colonies (980L): http://www.socialstudiesforkids.com/articles/ushistory/13colonieschurch.htm 

Development of the English Colonies(n/p):  http://www.uen.org/Lessonplan/preview.cgi?LPid=552
The 13 Colonies (1000L):  http://packs.eb.com/resourcepacks/article/338325/print 
George Calvert,  Maryland (800L) : http://packs.eb.com/resourcepacks/article/601810/print 

John Smith, Virginia (880L) : http://packs.eb.com/resourcepacks/article/399601/print 
Roger Williams, Rhode Island  (750L) : http://packs.eb.com/resourcepacks/article/601200/print 

John Winthrop, Massachusetts (910L) : http://packs.eb.com/resourcepacks/article/277772/print 
William Bradford, Plymouth   (850 L): http://packs.eb.com/resourcepacks/article/390657/print 
James Oglethorpe, Georgia (1020L):  http://www.landofthebrave.info/james-oglethorpe.htm 
Thirteen Colonies (n/p):  http://www.brainpop.com/socialstudies/ushistory/thirteencolonies/ 
13 Colonies Trades and Artisans (n/p): http://mrnussbaum.com/13-colonies/

	4.13 Locate the first 13 colonies and explain how their location and geographic features influenced their development and settlement patterns. (G)

4.14 Write informative texts identifying major leaders and groups responsible for the founding of colonies in North America and the reasons for their founding, including: (C, E, H, P)

· Lord Baltimore  , Maryland

· John Smith, Virginia

· Roger Williams, Rhode Island

· John Winthrop, Massachusetts

· William Bradford, Plymouth

· James Oglethorpe

4.15 Cite and explain examples from informational texts about how economic opportunities and political, religious, and social institutions evolved in the colonial era.

(C, E, G, H, P)
	4.13 How did environmental factors, such as geography, climate and disease, influence the settlement and development of the thirteen English colonies in North America?                                                                  
· I can explain how geographical features and locations of the first 13 colonies influenced their development and settlement patterns.
4.14   How were the major leaders and groups responsible for the founding of colonies in North America? How did the leaders and groups contribute to the founding of the colonies in North America?

· I can distinguish and identify the major leaders and groups responsible for the founding of colonies in North America and why they were founded.
4.15 How did the economic opportunities change during the colonial era?

· I can cite and explain examples from informational texts about how economic opportunities changed during the colonial era?
How did political institutions change during the colonial era?

· I can cite and explain examples from informational texts about how political institutions changed during the colonial era?
How did religious institutions change during the colonial era?

· I can cite and explain examples from informational texts about how religious institutions changed during the colonial era?
How did social institutions change during the colonial era?
· I can cite and explain examples from informational texts about how social institutions changed during the colonial era?

Content Vocabulary (Tier 3)
13 colonies, colonial era, settlements,
Academic Vocabulary (Tier 2): 
Compare, contrast, analyze, describe, distinguish, explain, cite, locate

Vocabulary Strategies:
See Page 4 of the Curriculum Map

Teaching Vocabulary Across the Curriculum

https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf 

Teaching Vocabulary
http://www.readingrockets.org/article/teaching-vocabulary 

Strategies for Vocabulary Development
http://www.phschool.com/eteach/language_arts/2002_03/essay.html 

Vocabulary Building Strategies
http://www.scps.k12.fl.us/curriculum/AcademicCore/LanguageArtsandReading/SecondaryReading/VocabularyBuilding.aspx
	4.13 The teacher will present the Power point 13 Colonies Life in Early America using the link https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwiA26Hgh57NAhVLOlIKHaaPAz8QFggcMAA&url=http%3A%2F%2Fwww.edison.k12.nj.us%2Fcms%2Flib2%2FNJ01001623%2FCentricity%2FDomain%2F543%2FNew%2520Power%2520Point%2520of%2520Colonies.ppt&usg=AFQjCNEDIHTs3AUF6oJup3P5jKbAVPvl1w&sig2=9HpKjI4P6uf6ZTvqinH8tQ&bvm=bv.124088155,d.aXo&cad=rja . During the presentation, students are expected to take notes on graphic organizer found on http://www.uen.org/Lessonplan/preview.cgi?LPid=552 . After the presentation, students will be divided in to small groups. The teacher will assign each group one of the first13 colonies to research using the sample questions. The students are expected to present their colony as a group. Students are able to use a poster board in order to display the information they found on their colony. The teacher should create a rubric for the expectations of this activity. This process can be done over the course of 3 days.  Literacy RI 4.3
After reading about the Geographic Factors of the 13 colonies via the link file:///C:/Users/waynecc/Downloads/12_SS_050102A_Geographic%20Factors%20of%20the%20English%20Colonies.pdf students will 

4.13 Students will write a comparative essay comparing two of the first 13 colonies using information they have obtained from notes and independent readings on the original 13 colonies. In their essay, students will be expected to explain how the location and graphic features influenced the development and settlement patterns of the two colonies being compared. Literacy RI 4.6
4.14 The teacher will briefly review The 13 Colonies using the link http://packs.eb.com/resourcepacks/article/338325/print. After the review, the teacher will introduce the major leaders responsible for the founding of colonies in North America. The students will be expected to write informative texts identifying major leaders and groups responsible for the founding of colonies in North America and the reasons for their founding. The teacher will allow the students to randomly choose a leader to complete their assignment. Suggestion: The teacher can write the leaders’ names on strips of paper. Make sure that there are enough for the all students to choose from. Fold the strips of names and place in a zip lock bag. Have the students to choose from the zip lock back. This will help with the random selecting. Literacy W.4.2
The students will use the links below as  sources of information for their informative text::
· Lord Baltimore,  Maryland 
http://www.history.com/this-day-in-history/the-settlement-of-maryland 

· John Smith, Virginia   http://packs.eb.com/resourcepacks/article/399601/print 
· Roger Williams, Rhode Island   http://packs.eb.com/resourcepacks/article/601200/print  
· John Winthrop, Massachusetts   http://packs.eb.com/resourcepacks/article/277772/print 
· William Bradford, Plymouth    http://packs.eb.com/resourcepacks/article/390657/print 
· James Oglethorpe, Georgia   http://www.landofthebrave.info/james-oglethorpe.htm 
4.15 After reading the texts below, students will cite information and examples from texts to explain how economic opportunities and political, religious, and social institutions evolved in the colonial era. Literacy RI.4.1, W.4.2
13 Colonies
http://www.brainpop.com/socialstudies/ushistory/thirteencolonies/
http://mrnussbaum.com/13-colonies/
It’s Social Studies: United States in the Early Years: Houghton Mifflin: Chapter 5 European Colonization pages 96
Religion and Church in the Thirteen American Colonies  http://www.socialstudiesforkids.com/articles/ushistory/13colonieschurch.htm#sthash.gwNtp2Ln.dpuf 
Government in England and the Colonies
http://www.digitalhistory.uh.edu/teachers/lesson_plans/pdfs/unit1_3.pdf 
History of Colonial Money  (Chunk or Read Aloud Text)
https://www.bostonfed.org/education/pubs/historyo.pdf 

	Early Settlers
Weeks 3-4

	Suggested Texts:

Colonial Meetinghouse (960L):  http://www.colonialmeetinghouses.com/background_information.shtml 

Introduction to the Colonial African American Life (1070L) : http://www.history.org/almanack/people/african/aaintro.cfm 
It’s Social Studies: United States in the Early Years: Houghton Mifflin: Chapter  7 Middle and Southern Colonies  pages  160-171 (n/p)

Escaping Persecution (1370L):  https://mr-pryor--reading.wikispaces.com/file/view/Escaping+persecution.pdf 

Escaping Persecution (950L):  http://www.k12reader.com/reading-comprehension/Gr5_Wk31_Escaping_Persecution.pdf 

Quaker (920L) : http://packs.eb.com/resourcepacks/150289#/pinboard/overlay/article/353685 
Puritans (910 L) : http://packs.eb.com/resourcepacks/article/353681/print 
Powerful words 4th Primary sources and questions for Grade 4 page 13 (n/p)
Whole Nations Melt Away: The Volunteer State Through 1850 
Bewildered for Three Days - Whole Nations Melt Away: The Volunteer State Through 1850 pages 17-19.
Tennessee Settlements  It’s Social Studies: United States in the Early Years: Houghton Mifflin:  pages  182-187 (n/p)

Over the Appalachians- Social Studies: United States in the Early Years: Houghton Mifflin: pages  188-189  (n/p)

It’s Social Studies: United States in the Early Years: Houghton Mifflin: Chapter  10  The Constitution pages  226-245 (n/p)

	4.16 Making use of primary documents, analyze the early democratic ideas and practices that emerged during the colonial period, including the significance of representative assemblies and town meetings and contrast these with the presence of enslavement in all colonies.(P)

4.17 Describe the major religious tenets of the earliest colonies, including: (C)

· Puritanism in Massachusetts

· Quakerism in Pennsylvania

4.18 Explain various reasons why people came to the colonies, including profit, religious freedom, slavery, and indentured servitude. (C, E, H)
4.19 Locate and label on a map the location of Jamestown, Plymouth, New Netherland, New Sweden, the Mass. (G)

4.20 Explain the impact of individuals who created interest in land west of the Appalachian Mountains, including: (C,E, G, TN)

· long hunters

· Daniel Boone

· Wilderness Road

· Thomas Sharpe Spencer

· William Bean

· Dr. Thomas Walker
	4.16 How can I use primary documents to analyze early democratic ideas?
· I can use primary documents to analyze early democratic ideas.

4.16 What was the significance of the representative assemblies and town how meeting in the new colonies?
· I can explain the significance of representative assemblies and town meetings in the new colonies.  
4.16 How did slavery in the colonies fit with the practice of representative assemblies and town meetings?
 I can describe how slavery in the colonies fit with the practice of representative assemblies and town meetings.

4.17 How did the different religious beliefs affect the colonists of the early colonies?
· I can identify and describe the religious beliefs of the early colonies.
4.18 How did religion influence people want to come to the colonies?
· I can explain why people wanted to come to the colonies.
4.19   How can I locate Jamestown, Plymouth, New Netherland, New Sweden, and the Massachusetts Bay Colony on a map?

· I can locate and label the location of Jamestown, Plymouth, New Netherland, and New Sweden.
4.20 How did the Appalachian
· I can explain why people were interested in land west of the Appalachian Mountains.

Content Vocabulary (Tier 3): Puritan, Quaker, indentured servitude, Wilderness Road, preamble, Westward Expansion, explorers,

Academic Vocabulary (Tier 2): 

Explain, analyze, interpret, integrate
Vocabulary Strategies:
See Page 4 of the Curriculum Map

Teaching Vocabulary Across the Curriculum

https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf 

Teaching Vocabulary
http://www.readingrockets.org/article/teaching-vocabulary 

Strategies for Vocabulary Development
http://www.phschool.com/eteach/language_arts/2002_03/essay.html 

Vocabulary Building Strategies
http://www.scps.k12.fl.us/curriculum/AcademicCore/LanguageArtsandReading/SecondaryReading/VocabularyBuilding.aspx 

	4.16 After reading reviewing and analyzing the primary source document; the declaration of independence using the link http://packs.eb.com/resourcepacks/148562#/pinboard/overlay/primarysources/160394?path=http://media1.packs.eb.com/primary_source/avalon/18th_century/declare.asp and reading Democratic Ideas of Colonial Era, students will create a T-chart to serve as a prewriting tool that explores the democratic and undemocratic principles of the colonial era. Students will conclude the lesson with a written summary of the democratic and undemocratic principles of the colonial era Literacy RI.4.1, W.4.2
4.16 The teacher and students will have whole group discussion about the significance of the representative assemblies and town hall meetings in the new colonies. The teacher and students will read the background information on the assemblies using the link below. Literacy RI.4.1 
http://www.colonialmeetinghouses.com/background_information.shtml .
4.16  Using the PowerPoint 13 Colonies Life in Early America https://www.google.com/url?sa=t&rct=j&q=&esrc=s&source=web&cd=1&ved=0ahUKEwiA26Hgh57NAhVLOlIKHaaPAz8QFggcMAA&url=http%3A%2F%2Fwww.edison.k12.nj.us%2Fcms%2Flib2%2FNJ01001623%2FCentricity%2FDomain%2F543%2FNew%2520Power%2520Point%2520of%2520Colonies.ppt&usg=AFQjCNEDIHTs3AUF6oJup3P5jKbAVPvl1w&sig2=9HpKjI4P6uf6ZTvqinH8tQ&bvm=bv.124088155,d.aXo&cad=rja, the teacher will begin with slide 24 and introduce the idea of slavery to the students. During this presentation, the students will learn how slavery in the colonies fit with the practice of representative assemblies and town meetings.
Extended Reading: 
It’s Social Studies: United States in the Early Years: Houghton Mifflin: Chapter 7 Middle and Southern Colonies pages 160-171. After the whole group reading and presentation, the students will be expected to write a narrative using the prompt, “What really happened during the town meeting?”  The students will need to use information from the text and Power Point to write their narrative. Literacy W 4.3, RI.4.1
4.17 Will read the text below and answer text dependent question about Quakerism and Puritanism using the links below: Literacy RI.4.1, RI.4.2
Escaping Persecution 
https://mr-pryor--reading.wikispaces.com/file/view/Escaping+persecution.pdf 
Escaping Persecution  http://www.k12reader.com/reading-comprehension/Gr5_Wk31_Escaping_Persecution.pdf 

4.17 Students will create a brochure to teach others about the beliefs of Puritanism and Quakerism using the links below and information from previous texts. Literacy RI.4.1, RI.4.2, W.4.2
Quakerism
http://packs.eb.com/resourcepacks/150289#/pinboard/overlay/article/353685 

Puritanism
http://packs.eb.com/resourcepacks/article/353681/print 
4.18 The teacher will allow the students to have small group discussions on the various reasons why people came to the colonies. Students will use notes from previous lessons and discussions. Literacy RL 4.7
4.19 The teacher should use Tennessee History for Kids: Powerful Words 4th to photocopy page 13 in order for students to have their own copy. The students to label the map with the locations of Jamestown, Plymouth, New Netherland, New Sweden, the Mass.
4.20 The students will create a brochure that explains how certain people were influential in settling west of the Appalachian mountains. The students will read the following texts in order to obtain information needed for their brochure.  Literacy RI.4.1, W.4.2
Bewildered for Three Days - Whole Nations Melt Away: The Volunteer State Through 1850 pages 17-19.
Tennessee Settlements  It’s Social Studies: United States in the Early Years: Houghton Mifflin:  pages  182-187 (n/p)
Over the Appalachians- Social Studies: United States in the Early Years: Houghton Mifflin: pages  188-189  (n/p)

            

	The War for Independence (1760-1789)

Weeks 5-9

	Suggested Texts:
Benjamin Franklin (750L): http://packs.eb.com/resourcepacks/article/353147/print  
French and Indian War (850L): http://packs.eb.com/resourcepacks/article/353151/print 
List of British Acts on Colonial America (1220L) : http://www.stamp-act-history.com/british-taxation-colonial-america/list-of-british-acts/
Parliament Acts and Colonial Responses (n/p): www.teachingushistory.org/lessons/pdfs_and_docs/pacts_responses.pdf
Before Tennessee Statehood: The Watauga Era 1772-1776 by Paula Gammell (n/p): http://www.easttennesseeroots.com/_16__The_Watauga_Era__1772-1776.pdf 

People of the American Revolution (1370L): http://militaryhistory.about.com/od/americanrevolution101/a/american-revolution-people.htm 

Important People of the American Revolution (n/p): http://www.theamericanrevolution.org/people.aspx
It’s Social Studies: United States in the Early Years: Houghton Mifflin: Chapter  10  The Constitution pages  226-245 (n/p)
The American Revolution (1754–1781) (840L): http://packs.eb.com/resourcepacks/article/353711/print 
American Revolution for Kids (1010L): http://www.ducksters.com/history/american_revolution.php
The American Revolutionary War: Keeping Independence (1000L): http://www.socialstudiesforkids.com/articles/ushistory/revolutionarywar1.htm 

The Declaration of Independence By: Sam Fink (on-level)
The American Revolutionaries Seek Allies (1200L): http://europeanhistory.about.com/od/warsinnorthamerica/a/franceandtheARW.htm
Baron von Steuben( 660L): http://mrnussbaum.com/baron-von-steuben/
Freedom & Emancipation by: Nicholas Boston and Jennifer Hallam (1160L): http://www.pbs.org/wnet/slavery/experience/freedom/history.html
Settlers in what is now Tennessee were by nature independent and sympathetic to the patriots in New England and Virginia.(1140L):http://www.tn4me.org/article.cfm/a_id/264/minor_id/82/major_id/26/era_id/3 

Women in the American Revolution (880L): http://score.rims.k12.ca.us/score_lessons/women_american_revolution/
Cumberland Compact (1470L): http://tennesseeencyclopedia.net/entry.php?rec=335
Tennessee Society: Daughters of the American Revolution (1480L): http://www.tndar.org/nashborough.html


	4.21 Describe the various contributions made by Benjamin Franklin to the development of an unique American society including his scientific experiments and inventions, the development of the Albany Plan and the Join or Die political cartoon. (C, H, P)
4.22 Describe the causes, course, and consequences of the French and Indian War, including the massacre at Fort Loudoun. (C, G, H, P, TN )

4.23 Explain how political, religious, and economic ideas and interests brought about the Revolution, including: (C, E, P) 

•resistance to imperial policy (Proclamation of 1763)

•the Stamp Act


•the Townshend Acts

•taxes on tea

•“taxation without representation”

•Coercive Acts
4.24 Explain the different forms of protests Americans used to try to change British policies including the Boston Tea Party, tarring and feathering, letter writing, and boycotts. (E, P)
4.25 Write a short summary of the events of Tennessee’s first settlement and settlers, including the Watauga Purchase, Watauga Compact, Little Carpenter, and Dragging Canoe. (H, P, TN)
4.26 Describe the significance of the

First and Second Continental

Congresses and of the Committees of

Correspondence. (P)

4.27 Compare and contrast first and second-hand accounts of Paul Revere’s “midnight ride.”(H)

4.28 Identify the people and events associated with the Declaration of Independence and cite evidence from the Declaration to determine its significance to the development of American Democracy. (H, P)

4.29 Analyze the influences of key leaders during this period, including: (P)

· Patrick Henry

· Alexander Hamilton

· Thomas Jefferson

· George Washington

· Benjamin Franklin

· Thomas Paine

· John Adams

· Sam Adams

· John Hancock

· Benedict Arnold

4.30 Determine the meaning and identify the terms Loyalists, Patriots, Minutemen, Overmountain Men, and Redcoats to describe people during the Revolution. (C, G, TN)

4.31 Locate and identify the major military battles, campaigns, and turning points of the American Revolution, including: (G, H, TN)

· Lexington and Concord

· Bunker (Breed’s) Hill

· Valley Forge

· Princeton and Trenton

· Saratoga

· King’s Mountain

· Yorktown
4.32 Draw evidence from informational text summarizing the contributions of France and certain individuals to the outcome of the

American Revolution including the Marquis de Lafayette, Kósciuszko, and Baron von Steuben. (H,P)

4.33 Write an opinion piece with supporting details contrasting how the ideals set forth in the Declaration of Independence clashed with the existence of slavery. (E, P)

4.34 Explain using supporting details how the Revolution affected the Watauga Settlement, including: (P, TN) Washington District, Cherokee War of 1776, Nancy Ward, John Sevier, Watauga Petitions
4.35 Integrate evidence from several texts describing the different roles women played during the Revolution including Abigail Adams, Molly Pitcher, Phyllis Wheatley, and Mercy Otis Warren.

4.36 Explain the purpose and obstacles in creating the new Cumberland Settlement, including: (G, TN) Richard Henderson, James Robertson, John Donelson, salt licks, severe winter and river travel, Transylvania Purchase, Cumberland Compact, Battle of the Bluffs
	4.21 How did Benjamin Franklin impact the development of America?
· I can describe the impact Benjamin Franklin had on the development of America.
4.22   What were the major causes of the French and Indian War?

· I can describe the major causes of the

French and Indian War.
4.22 What were the consequences of the French and Indian War?

· I can describe the consequences of the

French and Indian War.
4.23   How were the ideas of the American Revolution brought about?
· I can explain what ideas brought about the American Revolution.
4.24 How did the Americans protest the British policies?

· I can explain the different ways in which the Americans protested British policies.
4.25 How did the events that the Tennessee’s first settlers experience impact their lives?

· I can write a short summary of the events of Tennessee’s first settlement and settlers, including the Watauga Purchase, Watauga Compact, Little Carpenter, and Dragging Canoe. (H,P,TN)

4.26 What was the significance of the First and Second Continental Congresses and Committees of Correspondence?

· I can describe the significance of the First and Second Continental Congresses and of the Committees of Correspondence. (P)
4.27 How do the first and second hand accounts of the “midnight ride” differ?

· I can compare and contrast first and second-hand accounts of Paul Revere’s “midnight ride.”(H)
4.28 How were the people and events associated with the Declaration of Independence significant to the development of American Democracy?
· I can identify the people and events associated with the Declaration of Independence and cite evidence from the Declaration to determine its significance to the development of American Democracy. (H, P)
4.29 How did the key leaders influence the formation of American and its government?
· I can analyze the influences key leaders had on the formation of America and its government.
4.30 Who were the people who played important roles during the Revolution?

· I can determine the meanings of terms used to describe people during the Revolution.
4.31 How can the location of major events be located?

· I can locate and identify the major events of the American Revolution.
4.32 How did certain individuals contribute to the outcome of the American Revolution?
· I can draw evidence from informational text summarizing the contributions of France and certain individuals to the outcome of the American Revolution.
4.33 How did the ideas set forth in the Declaration of Independence clash with the existence of slavery?

· I can write an opinion piece with supporting details contrasting how the ideals set forth in the Declaration of Independence clashed with the existence of slavery.
4.34 How did the Revolution affect the settlement of the Watauga Settlement?

· I can explain using supporting details how the Revolution affected the Watauga Settlement.
4.35 How did the roles of women influence the Revolution?

· I can integrate evidence from several texts describing the different roles women played during the Revolution.
4.36 What was the purpose and obstacles in creating the New Cumberland Settlement?

 I can explain the purpose and obstacles in creating the new Cumberland Settlement
Content Vocabulary (Tier 3)
Albany Plan, Stamp Act, Townshend Acts, Intolerable Acts, Coercive Acts, Boston Tea Party, protest, boycott, Proclamation of 1763, Watauga Association, Dragging Canoe
Academic Vocabulary (Tier 2): 
Compare, contrast, analyze, describe, integrate, explain

Vocabulary Strategies:
See Page 4 of the Curriculum Map

Teaching Vocabulary Across the Curriculum

https://education.illinoisstate.edu/downloads/casei/AV-4-2a%20%20article%20%20teaching%20vocabulary%20across%20the%20curric.pdf 

Teaching Vocabulary
http://www.readingrockets.org/article/teaching-vocabulary 

Strategies for Vocabulary Development
http://www.phschool.com/eteach/language_arts/2002_03/essay.html 

Vocabulary Building Strategies
http://www.scps.k12.fl.us/curriculum/AcademicCore/LanguageArtsandReading/SecondaryReading/VocabularyBuilding.aspx 

	4.21 Students complete a web quest about Benjamin Franklin’s contributions and early life. Literacy W4.7
http://www.ushistory.org/franklin/info/
http://www.educationworld.com/a_tech/tech/tech011.shtml
4.21 Close Read

Topic: Inventors - Benjamin Franklin
http://packs.eb.com/resourcepacks/article/353147/printHave students read about Benjamin Franklin’s inventions and choose one as his “greatest invention”. Students will then write an opinion piece to defend their choice while citing specific information from the text to support their argument. Literacy RI.4.3, W.4.1
4.22 The teacher will write a list of interview questions to ask Benjamin Franklin. Students will have a mock interview, on student being the interviewer and the other Benjamin Franklin.
4.22 The students will create a cause and effect chart for the French and Indian War using the link http://packs.eb.com/resourcepacks/article/353151/print. After the students complete the cause and effect char t for the French and Indian War, they will write a short summary about the causes and effects and the consequences of the war.  Literacy RI.4.5
4.23 The teacher will have students choose one of the Acts (Stamp Act, Townshend Act, Taxes on Tea, and Coercive) and create an informational poster. Literacy RI.4.9
http://www.stamp-act-history.com/british-taxation-colonial-america/list-of-british-acts/
www.teachingushistory.org/lessons/pdfs_and_docs/pacts_responses.pdf
4.24 After viewing the video in the link below on American Revolution, The students will create an organizer to show the different forms of protest and the pros and cons of each. Students will write their opinion on which form was the most effective and why. Literacy W.4.1
http://www.history.com/topics/american-revolution/american-revolution-history/videos/colonists-protest-british-policies
4.25 Students will use the library or Internet to research John Sevier and his accomplishments as an important TN leader, and his role in the Watauga Association. Students will also be able to use the primary source booklet listed below. After gathering the information from both sources the students will write a short summary of Tennessee’s first settlements and settlers. Literacy W.4.7
The Watauga Era

http://www.easttennesseeroots.com/_16__The_Watauga_Era__1772-1776.pdf 

A  Dangerous Example - Whole Nations Melt Away: The Volunteer State Through 1850 pages 20-22.
4.26 The teacher and students will have a class discussion about the First and Second Continental Congresses and the Committees of Correspondence.

https://history.state.gov/milestones/1776-1783/continental-congress 

http://www.ushistory.org/us/10e.asp 

4.27 The students will read “Revere’s Ride” (Powerful words 4th grade).  Students will then write a short essay comparing and contrasting the first-hand and second-hand accounts. Literacy RI.4.6, RI.4.1, W.4.2
 Revere’s Ride- Powerful words 4th Primary sources and questions for Grade 4 pages 24-29 (n/p)

4.28 The students will create a movie poster for the Declaration of Independence with the key people as the “actors”. Use evidence as the quotes from critics. Literacy RI.4.9
Declaration of Independence Videos & Activities

https://www.teachervision.com/fourth-ofjuly/video/73340.html
Declaration of Independence- Powerful words 4th Primary sources and questions for Grade 4 pages 36-37 (n/p)
4.29 The students will write a short book or booklet that includes each of the key leaders and how each influenced the Revolution. Literacy W.4.7, W.4.2
Influences of the Revolution
http://militaryhistory.about.com/od/americanrevolution101/a/american-revolution-people.htm 

http://www.theamericanrevolution.org/people.aspx
It’s Social Studies: United States in the Early Years: Houghton Mifflin: Chapter  10  The Constitution pages  226-245 (n/p)
4.30 The students will create a picture dictionary to illustrate the meaning and give examples of the terms used to describe people during the Revolution.

http://www.sparknotes.com/history/american/revolution/terms.html 

4.31 The students will create a map with a legend showing the major battles, campaigns, and turning points of the American Revolution.

20 American Revolution War Games &Activities

http://www.ducksters.com/history/american_revolution.php
http://mrnussbaum.com/amflash/
http://www.socialstudiesforkids.com/articles/ushistory/revolutionarywar1.htm 

4.32 The students will create a chart organizing contributions made by each individuals listed in the standard. Literacy RI.4.9
http://europeanhistory.about.com/od/warsinnorthamerica/a/franceandtheARW.htm
http://mrnussbaum.com/baron-von-steuben/
4.33 The students will be expected to write an opinion piece with supporting details contrasting how the ideals set forth in the Declaration of Independence clashed with the existence of slavery. 

Literacy W.4.1
http://www.pbs.org/wnet/slavery/experience/freedom/history.html
4.34 The students will create a foldable. On the outside write the main ideas listed in the standard. Under each flap, students will list supporting details on how they were affected by the Revolution. Literacy RI 4.2
http://www.tn4me.org/article.cfm/a_id/264/minor_id/82/major_id/26/era_id/3 

4.35 After reading about women who influenced the Revolution using the link http://score.rims.k12.ca.us/score_lessons/women_american_revolution/,  the students will have the option to create a flipbook, PowerPoint, or other visuals to show the different roles women played during the Revolution. Literacy RI.4.1, W.4.2, W.4.7
4.36 Using information from the readings below, the students will create an accordion book that details the purpose and obstacles in creating the new Cumberland settlement. Literacy RI.4.1, RI.4.7
Cumberland Settlement

http://tennesseeencyclopedia.net/entry.php?rec=335
http://www.tndar.org/nashborough.html
Primary Documents and Supporting Texts to Read:

Declaration of Independence; Excerpts from “Give Me Liberty or Give Me Death” speech, Patrick Henry; selected Letters From Abigail Adams; selected Poetry of Phyllis Wheatley; selected poetry of Mercy Otis Warren; excerpts from John Donelson’s Journal

	Additional Resources

	Time for Kids

www.timeforkids.com
Tennessee History for Kids

http://www.tnhistoryforkids.org/civics/b
Social Studies Practice Tests

http://www.tennessee.gov/education/topic/social-studies-assessment
US History Atlas: Primary documents, Short Passages, Photos, Timelines

http://www.ushistoryatlas.com/site/members_homepage.html
Geography: Photos, maps, graphs

http://juniorgeographer.com/site/homepage.html
Library of Congress: Lesson Plans, Photos, Primary Documents

http://www.loc.gov/teachers/
National Archives: Lesson Plans, Photos, Primary Documents, Analysis Worksheets

http://www.archives.gov/education/lessons/
Britannica Digital Learning (username: shelby / password: county)

http://school.eb.com/levels
Read Works: Social Studies Reading Passages

http://www.readworks.org/social-studies-reading-passages
Text Book Resources (Must Be Purchased)

http://store.gibbssmitheducation.com/
A GUIDE TO WRITING A DBQ

http://www.thecaveonline.com/APEH/dbqhowto.html
Document Based Questions and Constructed Response Questions

http://www.edteck.com/dbq/basic/lesson.htm
The Gilder Lehrman Institute of American History: The Gilder Lehrman Collection (Primary Documents)

https://www.gilderlehrman.org/collections
Texas: Released Test Questions (All Content Areas)

http://tea.texas.gov/Student_Testing_and_Accountability/Testing/State_of_Texas_Assessments_of_Academic_Readiness_%28STAAR%29/STAAR_Released_Test_Questions/
Britannica: Resource Packs Username: Shelby Password: County

http://packs.eb.com/resourcepacks#/
The History Project: Lesson and Primary Documents

http://historyproject.ucdavis.edu/lessons/
5th Grade Practice Test: Document Based Question, Multiple Choice, Constructed Response

http://www.p12.nysed.gov/ciai/socst/pub/eless1.pdf
17 Document Based and Constructed Response Questions For Elementary Students (DBQ CRQ)

http://www.peterpappas.com/2011/01/dbqs-crqs-document-based-questions-constructed-response-elementary-students.html
CK-12: 3rd Grade Resources

http://www.ck12.org/user%3Aa2fyzw4ubgf3c29uqhrjc2vkds5uzxq./book/Tennessee-Grade-3-Social-Studies/
CK12: 4th Grade Resources

http://www.ck12.org/user%3Aa2fyzw4ubgf3c29uqhrjc2vkds5uzxq./book/Tennessee-4th-Grade-Social-Studies-The-History-of-America-to-1850/
CK-12: 5th Grade Resources

http://www.ck12.org/user%3Aa2fyzw4ubgf3c29uqhrjc2vkds5uzxq./book/Tennessee-5th-Grade-Social-Studies-American-History-1850-to-Present/section/1.0/


Key


ATOS: ATOS (Renaissance Learning); DRP: Degrees of Reading Power (Questar); FK: Flesch Kincaid (public domain, no mass analyzer tool available); Lexile: Lexile Framework (MetaMetrics); SR: Source Rater (ETS); RM: Pearson Reading Maturity Metric (Pearson Education)
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